RESEARCH & STATISTICS
Gallo says, “Unfortunately, the evidence shows that most teachers DON’T talk with their teenage students about books that will interest them.  In fact, 35 percent of the seventh grade students in a survey that one of my former students conducted said that they couldn’t recall a single teacher ever recommending a book of any kind to them, and 60 percent recalled only one teacher who had ever done so (Carini)…. In that same survey of kids in a medium size city middle school, only three out of the fifty-seven eighth graders surveyed checked the statement, ‘Teachers know what books students like.’  How sad.  In fact, that’s almost criminal (38).”

The NCTE’s Commission on Reading states that research shows, “That the majority of inexperienced adolescent readers need opportunities and instructional support to read many and diverse types of text in order to gain experience, build fluency, and develop a range as readers (Greenleaf, Schoenbach, Cziko, & Mueller, 2001; Kuhn & Stahl, 2000).” 

The NCTE’s Commission on Reading states that research shows, “That most adolescents do not need further instruction in phonics and decoding skills (Ivey & Baker, 2004).”

IRA and NMSA say, “…the data indicate that the level of student [reading] performance drops off in the middle- and high school years.”

Trelease cites John Goodad’s study, A Place Called School, which found that (on average) only 6% of class time in elementary school, 3% of class time in middle school, and 2% of class time in high school is spent reading (New Read-Aloud, 141).

After getting a 100 percent positive response to the question posed to a classroom of kindergarteners, “How many of you want to learn to read this year?”, Jim Trelease goes on to say, “Among the findings [of the NAEP’s ‘Reading Report Card’] were these: among fourth-grade students, 45 percent read for pleasure daily; by twelfth grade, only 24 percent read anything—book, magazine, or newspaper—for pleasure on a daily basis.  Somewhere between kindergarten and twelfth grade, we are losing 75 percent of our potential readers, learners, and thinkers (xii).

Wendy Schwartz cites 4 reasons why some children do not read well and do not like to read.  They are:


1)  biological and cognitive factors


2)  ineffective teaching strategies and materials

3)  lack of sufficient and enticing reading resources in schools, communities, and homes


4)  family habits that do not include reading.

Teacher Librarian magazine cites the findings of an online survey conducted by SmartGirl.com and YALSA in October of 1999, in which the 3,072 young adult (ages 11-18) respondents (59% female and 41% male) reported:

· 81% of girls and 62% of boys said they would read more if they had the time

· Mysteries are most popular, followed by adventure, horror, and true stories.

· More than 66% reported reading magazines; 59% reported reading newspapers

Thomas Bean cites a study of 1,700 6th graders (Ivey and Broaddus) which found, “Students said that time to read and captivating material that reflected and suited their interests were important elements for motivating them to read, but that they did not view the classroom as a source of good reading materials (Bean).”

“Only 25 percent of 17-year-old students reported reading for enjoyment (Bean).”
The 1998 National Assessment of Educational Progress (NAEP) states:
· “Fourth, eighth, and twelfth graders who reported reading the most pages daily --11 or more--for school and homework had the highest averages.

· At all grade levels, students who reported talking about their reading activities with family or friends once or twice a week, or at least monthly, had higher average reading scores than students who reported doing so rarely or never.”
NCTE Guidelines On Reading, Learning to Read, and Effective Reading… say that “Teachers provide effective reading instruction when they:

· provide daily opportunities for students to read books of their own choice in school.

· teach students about reading within the context of authentic reading using texts with authentic language.

· read to students daily using a variety of text types, including various types of fiction and non fiction and multicultural literature, on a variety of topics …

· provide regular opportunities for students to respond to reading through discussion, writing, art, drama, storytelling, music, and other creative expressions.

· gradually release instructional responsibility to support independent reading.

· know their students as individuals, including their interests, their attitudes about reading, and their school, home, and community experiences.

Students gave the following responses to Teri Lesesne when asked, “What advice would you give a teacher or librarian who was trying to get you to read?”:


“Accept our interests


Let us keep the book as long as we want


We want to meet the author


We want to hear the book read aloud


We want to hear more about good books” (Lesesne, 36-38).

LOVE OF READING & CHOICE
Jim Trelease says, “The teacher who wrings her hands in frustration over the parents who won’t do the job—that teacher needs to be reminded that tomorrow’s parents are sitting in her classroom.  Plant the joy of reading in that student today and there’s a good chance he’ll do likewise with his children twenty years down the road (New Read-Aloud, xxiv).”

“And enjoyment, I think, is what we’re after, at least at the secondary school level, where our students are going to grow up to be pediatricians and politicians, carpenters and car mechanics, bookkeepers and beekeepers, but only very rarely English majors who need this lit crit training.  What we want is to excite them about reading while they are in school, help them share our love of it, so that they will remain readers when they are adults, readers at least of Michener if not Melville.  And they will be readers to their children, too, so that the cycle of enjoyment of print will continue (Hipple,16-17).”
“The great works of literature that we Martians [teachers] love must not be lost, but even we Martians should realize that we have to help students love reading before we can help them love the classics.  By encouraging our students to read YA literature, we can help reluctant readers overcome their reluctance, and we can allow avid readers to discover a whole new field of books they may have overlooked (Crowe, Mars and Venus, 122).”
IRA and NMSA say, “Students must have many opportunities to choose reading materials that are interesting and engaging.”

“B.F. Skinner said, ‘We shouldn’t teach great books; we should teach a love of reading.’  I tend to agree with Skinner, but I’d like to modify his statement to say, ‘We shouldn’t teach great books until we have taught a love of reading’ (Crowe, Using YA, 140).”

In Read All About It! Jim Trelease says, “The ‘pleasure’ connection is essential in creating lifetime readers and of paramount importance during the difficult teenage years, when the greatest reading attrition is likely to take place (xii-xiii).”  
Jim Trelease says, “Two factors make up what might be called a ‘lifetime reader’ formula: 1) Human beings–be they five-year-olds or fifty-five-year-olds—will only do over and over what brings them pleasure.  2)  Like driving a car or swimming, reading is an accrued skill.  That is, in order to get better at it, one must do it as much as possible.  The only way to get from a fourth-grade reading level (achieved by 90 percent of American students) to an eighth-grade reading level (75 percent) to a twelfth-grade level (25 percent) is by reading (xii-xiii).”
“The Commission on Reading, authors of the 1984 landmark document Becoming a Nation of Readers, concluded that reading requires motivation and providing this motivation needs to be a top priority.  The Commission, which was created by the United States Senate to write a meta-analysis of current research in reading, added that ‘increasing the proportion of children who read widely and with evident satisfaction ought to be as much a goal of reading instruction as increasing the number who are competent readers’ (p. 15) (Cosgrove).”

Cosgrove says, “There is a plethora of research supporting the fact that instilling positive attitudes towards reading is just as fundamental as teaching decoding skills and comprehension strategies.”  She cites the research done by:

Wilson & Hall (Reading and the Elementary School Child: Theory and Practice for Teachers, 1972), Spiegal (Reading for Pleasure Guidelines, 1981), Nodelman (The Pleasure of Children’s Literature, 1992), & Cramer and Castle (Fostering the Love of Reading: The Affective Domain in Reading Education, 1994), among others.  

“Educators must be aware that students who perceive of themselves as weak readers also have poor attitudes and have different reading preferences and purposes than more accomplished readers (Cosgrove).”

Gallo also says, “I’d like to see the ‘love of reading’ listed as the number one goal of the English curriculum at every grade in all school systems.  What a revolutionary idea! (35).”

Trelease says, “In concentrating almost exclusively on teaching the child how to read, we have forgotten to teach him to want to read.  And there is the key: desire.  It is the prime ingredient in nearly all success stories—in the arts, business, education, or athletics.  Somehow we’ve lost touch with the teaching precept: What you make a child love and desire is more important than what you make him learn (New Read-Aloud, 8).”


Trelease states the findings of the Commission on Reading which found that ninety percent of fifth-grade students spent less than 1% of their free time (outside of school) reading.  He says, “We are creating schooltime readers instead of lifetime readers (New Read-Aloud, 11-12).”
Julius Lester says

I was fortunate throughout my education to have English teachers who didn’t think that ferreting out and analyzing the symbolism in a novel or poem was what was most important.  And I wonder if this is one of the reasons why fewer and fewer Americans read.  In English classes they have been taught that they must understand symbolism if they are to be considered good readers.  They have been taught that a novel cannot be appreciated unless its structure and characters have been critically analyzed.  Students graduate from high school and college without the confidence that they can sit down and read a book.  And, in the worst cases, they graduate vowing never to read a book because the experience was made so unpleasant” (31).

Walter Dean Myers says, “I understand reading to be two processes; the first is the act of decoding the words, sentences, phrases, and varied meanings of a continued writing form such as the essay, the short story, the novel, or the poem.  The second process in that of “owning” the essential meaning of the piece being read, incorporating it fully into the reader’s intellectual landscape.  It is only when readers have the ability to fully absorb the material being read that the process becomes pleasurable and a lifelong reader is created” (36).

In her introduction to Teri Lesesne’s book Making the Match …, Kylene Beers says, “By the time a child reaches middle or high school, teachers often believe that a negative reading attitude is set and the best that can be hoped for is a tolerance toward reading—or at least a passive acceptance of a particular book.  But some teachers want more.  Some teachers believe that when students are repeatedly given the right book they will come to embrace reading with a commitment that will turn their aversion into acceptance and their antipathy in passion.  These teachers know that matching kids to books doesn’t happen through happenstance.  It happens when teachers know adolescents, know books, and know how to bring the two together” (Lesesne, x).
READ ALOUD

“He read out loud – that’s what made the difference.  Right from the start, he trusted our desire to understand…A teacher who reads out loud lifts you to the level of books.  He gives you the gift of reading (Pennac, 110-1)!”
Jim Trelease quotes the Commission on Reading’s 1985 report, Becoming a Nation of Readers, which said, “The single most important activity for building the knowledge required for eventual success in reading is reading aloud to children” (New Read-Aloud, 2).
Trelease also says, “When Children have been read to, they enter school with larger vocabularies, longer attention spans, greater understanding of books and print, and consequently have the fewest difficulties in learning to read (New Read-Aloud, 4).”

Schwartz also says, “Reading aloud by teachers, guest readers, and students is a valuable classroom activity to which substantial amounts of time should be allotted.”

IRA and NMSA also say, that teachers should “provide opportunities for students to read material they choose and to be read to each school day.”

In The New Read-Aloud Handbook, Jim Trelease says, “A large part of the educational research and practice of the last twenty years confirms conclusively that the best way to raise a reader is to read to that child—in the home and in the classroom (xiv).”

Albright & Arial say, “Research indicates that motivation, interest, and engagement are often enhanced when teachers read aloud to middle school students.  In Beers’s (1990) study of aliterate seventh graders (students who could read but chose not to), students selected having a teacher read aloud in an exciting voice as one of the few activities they found to be motivating … In Ivey and Broaddus’s (2001) survey of 1,700 sixth graders, teacher read-alouds were named as one of the most preferred reading activities in school” (582).
WHY YA?
“Thus, there are lots of good reasons to use adolescent literature in the schools, but I’ve saved the best to last: students will read it (Hipple,16).”

“YA books helped me begin to connect with the Venusians [students] on their level; I wasn’t looking for literature to replace the classics I loved, but I knew that I couldn’t expect Venusians to appreciate Martian [teacher] books until they first developed an appreciation for reading (Crowe, Mars and Venus, 121).”
IRA and NMSA say, “During the middle school years middle level students can use reading to help answer the profound questions about themselves and the world.  With good instruction, ample time, and opportunity to read across a variety of types of text, young adolescents can become successful readers both in and out of the school setting.”

NCTE’s Commission on Reading says, “Langer, et al found that literacy programs that successfully teach at-risk students emphasize connections between students’ lives, prior knowledge and texts, and emphasize student conversations.”

“I found that reading books written and marketed specifically for them helped the Venusians [students] remember -- or discover – the simple pleasure of reading.  When they felt like readers, they were better able to handle the classics and other required texts (Crowe, Mars and Venus, 122).”
“The query: How do we get kids to read, not simply their assignments but just to read for the sake of reading?  The response: use young adult literature (Hipple, 15).”

Diana Mitchell (former president of ALAN) answers the question, “Why Use Young Adult Literature?

1. Young adult novels written in contemporary languages are immediately accessible to students.  They can get involved in themes, issues, and ideas because they don’t need someone to tell them what they have just read.

2. Because so much young adult literature is excellent literature.  It is no longer a simple genre in which stories are linear and short and adult characters are evil.

3. Because the issues in young adult literature are often issues in the lives of our students.  This literature speaks to them and can quickly involve them.

4. Because young adult literature bridges the gap between school and our students’ lives.  They feel they are reading something that has relevance to them, not something very far removed from their lives.  As students become increasingly alienated, this reason becomes more important.

5. Because it is easy to find books that reflect the racial and class and family composition of our students.  These books make students feel affirmed and validated as a race or an economic group or a family group.  When students can see themselves in the literature used in school they no longer feel invisible or ignored.”

“According to Redding, the advantage of using trade books is the wide variety of books available to teachers.  The importance of wide variety is to ensure that each student will find a book that will interest him/her (Chow & Chou).”

“If educators are serious about developing students’ lifelong love of reading, they need to incorporate in the curriculum literature that is captivating and issue-based.  The extensive and evolving genre of young adult offers an array of books that appeal to adolescents’ interests and experiences.  To exclude this literature from the classroom is to do a disservice to our youth (Bean).”

“One way in which educators can foster teenage literacy is to use young adult novels in the classroom (Bean).”

Gallo says, “One of the most valuable qualities of contemporary teenage fiction is that it helps students feel normal, comfortable, understood…Older and more advanced readers can handle the classics—true.  But even our brightest students are still teenagers with typical teenage problems and needs, and by limiting those more advanced students to classics, our curricula fail to meet their social and emotional needs (36).”

NCTE Reading Initiative includes the following in their General Literacy Learning Concepts:

· “Students’ comprehension is only possible when a link is made to what they already know.  Reading must always be anchored in the life space of learners.”

· “Learners themselves need to develop meaningful and authentic purposes for reading.”

· “Learning strategies and skills are learned best when embedded in meaningful learning.”

· “Reading is more likely to be enjoyable and self-sustaining if readers can make sense of, comprehend, remember, and use information from what they have read.”

· “Ineffectual reading strategies are often a function of inappropriate teaching.  Under these conditions schools too often create adult readers who are aliterate—they can read, but choose not to.”

· “Reading ought to be ‘passionate engagement with human experience’.”

· “Students want to read materials that reflect, validate, and/or extend their own experiences.”

Don Gallo says, “The classics are not about TEENAGE concerns!  They are about ADULT issues.  Moreover, they were written for EDUCATED adults who had the LEISURE time to read them.  They were also, not incidentally, written to be ENJOYED—not DISSECTED, not ANALYZED, and certainly not TESTED (34).”  He goes on to say, “Such negative experiences and their resulting attitudes have created over the last half century an aliterate society in America.  We are a nation that teaches its children how to read in the early grades, then forces them during their teenage years to read literary works that most of them dislike so much that they have no desire whatsoever to continue those experiences into adulthood (34).”

Walter Dean Myers says, “If my language can be easily handled by readers, then they can turn their attention to the essence of the story and begin the process if mentally and emotionally re-creating it in their own mind.  If my work is interesting enough, the reader joins the ranks of the inspired.  The reluctant reader becomes the eager reader” (37).

Teri Lesesne says, “When readers cannot grasp the character’s motivation, the story becomes one they label boring or dumb or stupid.  What they are saying is that as readers they cannot identify with the story.  As teachers, we can offer our readers stories in which the main characters are accessible: characters who are close to their own age or a bit older, characters who are going through many of the same trials and tribulations as our students, characters who speak to our readers” (25).

SSR
Jim Trelease says, “SSR is one of those commonsense ideas that is so obvious and uncomplicated it is often overlooked in today’s complex educational scheme.  I suppose if it were complicated, expensive, and gradeable, everyone would be pushing for it.  Unfortunately, most school systems and homes either haven’t heard about it or won’t dare to try it (New Read-Aloud, 140).”

“In addition, the central intent of sustained silent reading is to develop a lifelong love of reading for pleasure (Bean).”

IRA and NMSA say that school-based educators should “guide students in selecting books to read and provide for multiple opportunities to respond to texts in writing.”

“The results [of a 1985 study by Nagy, Herman, & Anderson] suggest that a moderate amount of reading will lead to substantial vocabulary gains.  Since SSR involves substantial amounts of natural reading, it is probable that this practice fosters vocabulary growth.  The researchers state that the findings indicate that reading is a most effective way to produce large-scale vocabulary growth (Chow & Chou).”

The NCTE’s Commission on Reading says, “Wide independent reading develops fluency, builds vocabulary and knowledge of text structures and offers readers the experiences they need to read and construct meaning with more challenging texts.”

“A study (Osborn, 1995) of 60 ninth grade students in remedial classes produces similar findings [to the Nagy et al study].  Students read a self-selected book for the first 10-15 minutes of each daily 55-minute class.  They also checked the books out and were encouraged to read at home.  The Gates McGinite Reading Test was administered before the study and 9 months later.  Results show that all students have improved in their reading level (Chow & Chou).”

“In Project READ, which includes the use of SSR, conducted in the Washington, D.C. public schools, Coley (1983) reported that over the 6 month period of the project, gains in reading achievement occurred in both 7th and 8th grades.  The effect of non-stop reading on improved comprehension is evident in achievement score gains (4).  Compared with the control groups, students participating in the project demonstrated better reading strategies when having trouble reading a book.  Coley thinks that the result of Project READ lends strong support for the inclusion of a period of non-stop reading daily (Chow & Chou).”

Schwartz also stresses, “Additional time for silent reading promotes the independent development of skills and the enjoyment of reading.”

“Wiesendanger and Birlem (1984) noted that nine of the eleven research studies they analyzed presented evidence that students develop more positive attitudes towards reading in schools with SSR (Chow & Chou).”
“According to literacy experts Richard Allington and Keith Stanovich, once students have mastered basic reading skills the surest road to a richer vocabulary and expanded literacy is wide and sustained reading (Allington, 2002; Cipielewski & Stanovich, 1992).  Yet a 1999 Gallup poll of reading habits in the United States revealed that many adolescents are reading less than their peers of 30 years ago (Carolson, 1999).  Even more alarming, according to Weeks (2001), is that adolescents are choosing not to read at all (Brozo & Hargis).”

Brozo and Hargis say, “Advocates of secondary school reform initiatives concur that students need multiple opportunities for engaged, sustained reading in the classroom every day (Alverman et al., 2002).”

YALSA President Jana Fine says, “We are thrilled to see that teens are reading – and not just for homework assignments.  However, the survey also makes it clear that having time to read for fun is a critical factor.  Nearly half the teens surveyed said they did not have much time to read for enjoyment.  We need to help teens make the time so they’ll be encouraged to read more” (Teacher Librarian).

“Lack of opportunities for regular, engaged reading may help account for Cappella and Weinstein’s [2001] finding that most students who are poor readers upon entry into high school remain at the low or basic reading level by the time of graduation (Brozo & Hargis).”

Thomas Bean says, “Educators often consider recreational reading to be an effective method of connecting to students’ emotional and developmental needs.  This ‘warm and fuzzy’ conception of reading has a number of other benefits.”  He goes on to summarize the International Reading Association’s “Adolescent Literacy: A Position Statement, and says, “For example, time spent reading correlates with academic success, vocabulary development, standardized-test performance, attitudes toward additional reading, and the development of world knowledge.”

“Once books are chosen, students need an opportunity to study them.  Quiet time for extended reading and time for talking about books are both crucial elements in incorporating young adult novels in the classroom.  Sustained silent reading is widely recommended, but depends on books that capture the students’ interests … When sustained silent reading works, its impact is substantial (Bean).”

Gallo says, “Providing a block of time each week, or even each day, when kids can read whatever they choose for pleasure will increase reading interest and experience.  Consider it practice.  Athletes practice; musicians practice; our students need to practice reading, too.  It would be even better if the entire school set aside 15-20 minutes every day for silent reading.  School reading assignments are not allowed.  No homework.  Just pleasure reading.  And you get to read as well (38).”
“Since children learn from the behaviors of their teachers and parents, programs that provide time during the school day for both teachers and students to read for pleasure are very beneficial.  According to Spiegal (1981), a recreational reading program should be a deliberately planned part of every classroom program (Cosgrove).”
“The researchers cited in this review of the literature have indicated an association between purposeful and voluntary reading and students’ general achievement in reading ability.  Their conclusions were based, in part, on the thesis that personal motivation to want to read with a purpose leads to greater skill development.  Just like an athlete who knows how to play a game will not improve unless s/he practices the sport, the same may be said for reading (Cosgrove).”

According to Lawrence Baines, research shows that:

2) “The amount of time a student spends doing leisure reading seems to be highly correlated with his/her reading comprehension.”

3) “A student who often reads books usually has a more extensive vocabulary and performs better on standardized tests than a student who rarely opens a book.”

4) “A book’s ‘interestingness’ determines to a certain extent whether or not a student will read and understand it.”

BOYS & READING
“Researching the problems boys have with reading, I’ve come to the conclusion that much of the cause of boys’ reluctance to read can be reduced to a single, crucial element – motivation (Scieska).”

Wendy Schwartz cites Simpson (1996) and Smith and Wilhelm (Reading Don’t Fix No Chevys) and says, “Boys tend to learn to read at an older age than girls, take longer to learn, and comprehend narrative texts less easily.  Boys also value reading less, and see reading as a way to get information rather than as a recreational activity.”

“It [reading aloud] is especially beneficial for boys who may not be reading at other times and need to be introduced to the pleasure that reading provides (Schwartz).”  
Sciezka cites 30 years of U.S. Department of Education reading tests, which show that boys score lower than girls every year and in every age group.

“Seventy-five percent of elementary teachers in the U.S. are women, while the percentage of female elementary teacher-librarians is closer to 80.  So it shouldn’t surprise us that many boys don’t see reading as a particularly masculine activity (Scieska).”

“But the obvious solution [to the problem of motivating boys to read] also seems to be much more easily said than done.  How do we change social values and gender roles?  Providing book choice and finding books boys like to read are two areas where teachers and teacher-librarians can do something right away (Scieska).”

Lawrence Baines also says that tough guys look for some of the following characteristics when selecting a book: “(1) a decent title, (2) a cover that will not embarrass the person carrying it around, (3) medium to large typography, (4) some photos or illustrations, and (5) a sufficiently high gross quotient.”
MISCELLANEOUS

“…the books that mean the most to us were usually given by a kindred spirit.  And, when we’re ready to speak, we’re more likely to do it with that same person.  The nature of feelings, like the desire to read, moves us to preferences.  What is love, if not the gift of our preference to those we prefer?  Those acts of sharing fill the secret fortress of our freedom.  Books and friends inhabit us together (Pennac, 100-1).”

“Dear Mr. or Mrs. English Teacher:

I realize I’m not their English teacher, but as their father, here’s what I hope you will teach my children about books and reading this year:

· Help them realize that reading books can be a refreshing and rewarding alternative to TV, movies, shopping, or hanging out with friends.

· Help them discover—or remember—the pleasures of reading.

· Allow them to exercise “The Reader’s Bill of Rights” whenever possible.

· Require and encourage outside, elective reading.

· Steer them toward good YA books.

· Help them connect with what they read.

· Nudge them to works related to what they’ve just read, or, if they’re in a reading rut, nudge them into something different.

· Read yourself and talk to my children about what you read.

· Read some of what they read.

· Read aloud in class.

· Give them time to read in class (Crowe, Dear Teachers, 139-141).”

“But too many of them [American students], mostly those we call ‘reluctant readers,’ don’t know how to read.  They don’t understand how to engage a text in a way that opens their imagination, that melds their minds with an author’s (Crowe, Using YA, 139).  
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